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Rationale

Partnerships with families and community organizations (service agencies, businesses,
community groups) constitute an important policy initiative in urban education reform. This
reform promotes the school as center for community education, community development, public
engagement in school reform, and the delivery of integrated services. Partnerships are identified
as priorities in federal and state legislation and policy initiatives such as Goals 2000 and the
School-to-Work Opportunities Act, and the federal Partnership for Family Involvement in
Education (members of this organization include more than 3000 family, school, community,
employer, and religious groups). The National Board of Professional Teaching Standards has
developed standards in the areas of family involvement and partnerships. A growing body of
research and scholarly writing supports the link between partnerships and school improvements.
A recent evaluation of a model-- the Healthy Start School-Linked Services, in California--found
that parental involvement translated into services that were more accessible, culturally relevant,
and more integrated into the school.

Partnerships are also supported by the “new civics” movement, which sees involvement with
schools by parents and other constituencies as a way to promote public engagement with and
support for the renewal of public institutions. Foundation support in this area has been
significant and constant (for instance, the Kettering Foundation and the Pew Foundation. A
major supportive umbrella organization, the Civic Practices Network, has the reclaiming of
public responsibility for national affairs and community problem-solving as its founding
principle.

Although professionals and community members have been involved in partnerships over the
last decade, universities have lagged behind in developing courses to provide the requisite skills
and knowledge. In particular, prospective partners need to understand and practice
communication, project development, and problem solving across the different cultures of
professions and communities. This course is designed to help students develop such skills and
provide appropriate supportive knowledge.

Course description and objectives

The theory, research, and practice of school-community partnerships will provide the
foundations for the class to engage in field work with different modalities of partnerships that
support the urban education reform agenda. Partnership models include (a) school-community
outreach, through school-based family centers, community education, and community service



projects; (b) school-based service integration; (c) community-based empowerment projects; (d)
public engagement projects. Through the course students will develop skills and knowledge
enabling them to undertake planning, project/program development, and evaluation pertaining to
partnerships. Specifically, they will learn theories, research, and practices related to intercultural
communications; cultures and values of different professions and social groups; problem-solving
and conflict management; and social and organizational change.

Course requirements
Partnership project. Students will select from one of the following two options:

1. Plan and execute a partnership project that meets the needs of a school and its community
2. Collaborate with a school or community organization on an existing partnership project

The project must meet the following criteria:

1. Address a felt need by partners
2. Involve collaboration among partners to accomplish its goals
3. Engage students in one or more of the dimensions of partnership development: planning,
implementation, evaluation
4. Produce a final product that:
- meets the real needs of partners
- utilizes community assets
- links the experience to the goals of the course
- furthers the student’s own intellectual and professional goals

All projects will be undertaken by small groups and involve collaboration with community
partners and schools. The final product for all projects will include a written report and
presentation to the school/community partner organization.

Personal Journal

Students will keep a personal journal in which they will record descriptions of their partnership
experience and personal interpretations of that experience. This document will not be directly
shared with others, but will serve as a useful data base for both the partnership project and the
final exam/reflective paper.

Personal Goal Statement

Students will develop their own learning and professional goals in relation to the overall goals
for the course. These goals will provide the foundation for the students’ ongoing reflection and
self-evaluation, as well as problem solving when barriers to goal achievement arise in the course
of the semester. The goal statement will also be a significant starting point for the development
of the final reflective paper.



Final Project Report

At the end of the semester, each group will develop a written and oral report on the partnership
project undertaken. Written reports will be presented to the community partners, who will be
invited to attend final project presentations.

Final Reflective Paper

At the end of the semester students will reflect on their own process of learning and evaluate
their progress towards achieving the goals they identified during the first weeks of the class. In
this paper, students will integrate course material related to practice, theory and research on
partnerships with their experiences and accomplishments.

In Class Presentations/ Seminar Leadership

There will be opportunities during the course of the semester for individuals or small teams to
share the results of reading, analysis or observation with the class. Examples include: analysis
of actual partnership models and practices in schools and community sites; exploration of
organizational web sites related to partnerships; and sharing specialized reading assignments.

Course organization
Weeks 1-3

Introduction to models for school-community partnerships; making contact with the field;
development of learning goals; selection of group projects.

Weeks 4-10

Research, theory, and practice of partnerships; ongoing work in the field. One-third of
classes devoted to group reports and problem solving pertaining to field projects.

Weeks 11-13

This part of the course is developed and led by student groups. Groups discuss their
projects and project presentation with the class, drawing connections to the theory,
research, models, and practices of partnerships and resources to support partnerships.
Part of each class is devoted to student-led exercises, sharing and teaching important
skills and knowledge each group has developed through their project.

Weeks 14-15

Final project presentations (community partners invited to attend).
Grading



Partnership Project: 50%

Personal Goal Statement: 5%

Final reflective paper: 35

Seminar preparation and participation: 10%
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